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Non-profit licensed child care
O\ centers, registered ministries and
school-based programs can train a
team member to conduct
assessments and lead intervention

Wh() can selection.

participate?
— /\ Licensed family child care
Y programs can join a cohort
,”-,'.::' facilitated by a community partner
who will conduct assessments.
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Our Mission

Ensure every child is empowered with the
essential knowledge and skills to thrive in
kindergarten and beyond.
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Children cannot reach their full potential, and Indiana will not be truly prosperous, if we fail to capitalize on
the opportunity of learning in the early years. To help children make the most of the early years of learning,

ELI aims to:

=

Inform Practice Enable
* Influence practice, funding and « Demonstrate the art of - Design and attract effective models
public policy through research possible by operating a and tools and incubate pilots.
insights. network of Day Early Learning _
. . centers that continuously * Invest in on-the-ground,
*  Monitor and communicate improve to optimize learning community-led projects t_hat expand
progress. and development outcomes. access and deepen practice.

 Equip the early learning workforce
to be capable of driving learning
and development outcomes.

 Anticipate future needs.
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Elevate Learning Project:
Focus on Transforming
Environments
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Elevate Learning
Project

This new multi-million-dollar effort
will support the growth of classroom
practice in early learning programs across

Indiana and improve learning outcomes for
children under the age of five.
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New Initiatives to Drive Impact

Focus on Transforming Focus on Improving
Environments: Interactions:

Engage programs across the Engage educators and

state to implement targeted community partners in efforts to
Improvements in their measure and improve
classrooms guided by Interactions between educators
environment rating scales. and children.

Launching now! Coming Summer & Fall 2025




Early Learning

IIIIIII

Great learning environments
don’t happen by accident—
they're built.



ary tearming Transforming Environments

|
ASSESS UNDERSTAND IMPLEMENT AN SEE
CLASSROOMS YOUR DATA INTERVENTION RESULTS
MAY-JULY JULY-AUGUST SEPTEMBER- DECEMBER
NOVEMBER
* Eligible early learning « Submit relevant * Receive new * Reassess classrooms
providers assess at least assessment data classroom materials _
two classrooms using _ _ and training * Submit follow-up
ERS tools. * Receive technical data
assistance from » Start implementing
« Family child care homes national experts to specific * Observe measurable
join cohorts for partner- interpret findings and improvements improvement in child
led assessments using identify interventions o learning outcomes
FCCERS tools. » Attend specialized
» Select appropriate professional
interventions development
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Assessing FCC Home
Environments
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ITERS, ECERS and FCCERS

EARLY CHILDHOOD
ENVIRONMENT
RATING SCALE

THIRD EDITION

Thelma Harms Richard M. Clifford Debby Cryer
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Investigators. Inquirers. Explorers. Curious. Creative. Problem-solvers.

Mathematicians. Readers. Writers. Scientists. Active members of their

communities.
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« Offers a definition of quality and uses observations to collect information

« Used to inform program improvement

« Emphasis on children's cognitive development (language, mathematics,
and science)

* Fosters learning environments rich in possibility

 ldentifies and demonstrates growth over time

* Accessibility of training

* Research based
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Six Subscales

Program
Structure

Space &
Furnishings

Personal
Care
Routines

Language
& Books
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Language, literacy & Math: FCCERS-3 items

9. Talking with children

10. Encouraging vocabulary development

11. Responding to children’s communication

12. Encouraging children to communicate

13. Provider use of books with children

14. Encouraging children’s use of books

18. Blocks

21. Math/number

26. Supervision of play & learning

27. Provider-child interaction

30. Interactions among children



Inadequate
1

Minimal
3

13. Provider use of books with children*

1.1

Provider does not use any
boaks with children during the
observation.

1.2 Book time is unpleasant for

1.3

FCCERS-3

children (Ex: children forced

tor listen; punitive atmosphere;
children can't see book; book
thar frightens child is used;
children’s reactions are treated as
interruptions).*

Book time is not engaging for most
children (Ex: provider’s reading
of boolk is dull, disinterested, or

unenthusiastic).

3.1

Provider uses a book with one or
more children at least once during
the observadion (Ex: reads aloud;
points out pictures).

3.2 Book times are pleasant and most

3.3

3.4

children appear to be engaged
(Ex: lircle if any mild negative
interactions; books used generally
march children’s developmental
abilities; no extreme negative
provider behavior observed).”

Children can easily see content
of book and are generally

comfortable.*

Provider shows some interest and
enjoyment in book (Ex: laughs or
smiles at appropriate time in story;
shows enthusiasm when ralking
about pictures).

5.1

5.2

5.3

5.4

Provider reads aloud as well as ralks
abour the bool’s story or pictures.”
Observe ance

Book are used with interested
children informally, with one child
or a very small group.

Observe once.

Provider makes book times
artractive to the children, including
allowing children to leave if

not interested (Ex: reads with
animation; uses animal sounds
when pointing out animals; shows
positive response to child’s interest
in talking about book; reads
chapter books with school-agers).”

Provider shows much interest and
enjoyment in book(s) when used
with children.

71

7.3

7.4

Excellent
r

Books are used informally with
children ar least two different times
during the observation.

Observe for two different children

Provider encourages children

to be actively involved in use of
books (Ex: helps infant to par

a picture; helps toddlers rurn
pages; encourages preschoolers to
ask questions; encourages older

children to discuss content).

Provider sometimes follows printed
words with finger as book is read.*
Observe once

NA for infants

Provider extends the ideas in
books (Ex: points to pictures

and adds informarion; relates
what is in book to children’s
experiences; encourages school-
agers to use internet to follow up
on information from a book they
read).

Observe once



Early Learning

— INDIANA

« Environment is comprehension of a larger view.

« “Physical environment, children’s relationships with one
another and with significant adults, and instruction.”



10. Encouraging vocabulary development

1.1 Provider uses very limited

1.2

1.3

vocabulary with the children

(Ex: specific names for objects and
actions rarely used; few descriptive
words used; “this,” “that,” “it” used

in place of more ex;

Provider use of wor
to children'’s actual

{Ex: calendar or sor
days of the weel, b
week not used in o«
about when things

weather words used
weather chart, but |
L'Ili]dl'ﬁ']l a\'_'tuall}' ex
weather).

Provider rarely talk:
about materials or ¢
home, or abour oth
experiences.

3.1 Provider sometimes uses specific
names for people, places, things,
and actions as children experience
them in routines or play,
throughout the observation

5.1 Provider frequently uses specihe
names for people, places, things,
actions, and descriptive words
as children experience them in
routines and play throughour the

11. Responding to children’s communication*

1.1

Problems with upset children

are often ignored or unresolved
(Ex: prcwidcr does not rcspond

to crying child; does not notice
S(l'lﬂOl‘H%EF Wit}] htﬂ.d di.’l‘.‘-’ll; ]fl:l‘l.’CS
problems with upset children
unresolved).*

Provider usually shows little :
interest in, OF FESPONSE [0, !
children’s non-upset attempts to 3.2 I
communicate (Ex: ignores child in
wheo is trying to reach for toy or m
is signaling a desire to be picked ce
up; does not name food thar child ol
15 pninting_ to; docs not answer ch
school-ager who asks what time it gt
is).* cc
Frequent negative response to ol
childrens communication is iz h
observed (Ex: provider reprimands er
child who tries to leave circle rime; ck
rﬁllgh]}f gr:«:hs child taking another’s th
toy; belittles crying child; vells at {I
school-ager who is frustrated about p!
school worl). 3.4 Dy

]

ct

n iy

re

3.1 A moderate amount of satisfying
response to children who are
upset is observed (Ex: provider
gives verbal reassurance to crying
or fussy child before problem is
HCFUHI[V l—CSﬂI"ﬂ_'d; SL".’CI'CIV Llﬂha.UL]'!"
sc 12. Encouraging children to communicate

1.1

1.2

Provider never initiates turn-taking
conversations with children

(Ex: rarely encourages infant

to babble bacl; back-and-forth
f_':u:}la.[]gts \‘-'llll'l {)lc]cr ‘-’Crhﬂl
children never observed).*

Provider questions usually require
rote or yes/no responses, are
inappropriate, or no questions

are asked (Ex: asks older child
“What color is this?”; questions too
ditheult for young children).

Provider responds negatively when
children can’t answer questions
(Ex: “Wrong!™; “You did not
listen™; “You should know chis™).

Provider generally uses a wide
range of words appropriate to the

ages and abilities of the children.®

LIRTIR ]

5.1 Provider usually responds ra crying

Or upset children with a satiﬁfying
result, with only a few minor lapses
observed.”

5.2 Much positive and no

3.1

3.3

3.4

et L]

Provider sometimes initiates
conversations with children
{Ex: babbles back and forth
with infanr; has back-and-forth
interactions with toddlers and
older children).*

Observe three times

Provider sometimes gives child
enough time to respond to age-
appropriate questions {Ex: asks
infant if he likes toy and pays
attention as infant smiles; asks
toddler what she is eating and
waits for her to think of word; asks
preschooler how he builr a tower
and waits for explanation; asks
school-ager about her hobby).

Provider responds neutrally or
positively to children who can't
answer questions.

Questions are sometimes
meaningful to children (Ex: child
responds with interest; does not
ignore provider questions).

Provider follows up to ensure that
) ' )

7.1

5.1

N
bt

5.

5.4

3.5

o

Provider gencra“}r rr_spnnds to
children’s subtle communication
(Ex: notices when infant shows
mild hunger and warms bottle
I?I:F'nl'f inFanr I:!{.‘C[]ITICS VL‘I}’ 'lirl.'iL'T;
ends activity when children show

Provider initiates cngaging
conversations with children during
routines and play {(Ex: shows
enthusiasm; uses tone thar artracts
child’s arcention).*

Provider often personalizes
qu:.‘iti(!n_‘i ﬂﬂ({l’ﬂl— CDﬂVera[iOﬂ,S F(]]'
individual children (Ex: ralks abourt
children’s families, preferences,
inrerests; what they are playing
with; whart they did over the
weekend; child’s mood).

Provider pays attention to
children’s questions, verbal or
n(}n\'cr})al. ﬁﬂd ANSWETS in a

satisfying manner for the child.*

Provider asks questions which
children show an interest in
answering (Ex: makes the question
Funny or mysterious; uses attractive
tone; questions are meaningful and
not too difficult ro answer).*

Pﬂ}\"idf]’ Iltlp.‘i Chi]drﬁn
communicate with one another
(Ex: asks them to “use their words”
if fighting over a toy, and follows
through appropriately; reminds
child to say “excuse me” when
trying to move past another child;

|
i

7.4

Provider frequently has engaging
conversations with children
throughout the observation.*

2 Many appropriate questions are

used throughout the observation,
during both play and routines.*

Provider asks children questions
that encourage more complex
answers (Ex: young children asked
“what” or “where” questions; older
children asked “why” or “how”
questions).*

Provider-child conversarions go
beyond current activities and
materials (Ex: incdude social

talk abour home and family life;
acrivities in the community;
feelings; school topics for school-
agers).*

NA for infanes
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Improve child outcomes

Increase awareness of
quality

ldentify opportunities for
professional development

Increase teacher self-
sufficiency & well-being

Facilitate comr_nunication
and collaboration




Global estimates of the association between
qguality and child development outcomes

Pooled random effects correlation estimate by child outcome

0.1 0.0 0.1 0.2 03
Coefficient estimate

Source: Von Suchodoletz et al., 2023.
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Data collected via the rating scales (via observation) identifies
strengths and areas of focus.

Data analysis - you are not alone!
Experts from the field will support you in identifying these areas

and do sense-making of the data with you so you can build your
Improvement path.



Continuous Improvement Cycle

g

Analyze & Plan

Measure &
Assess

Implement
Change/PD
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Architects in Action

How our journey into the building study began...

Children first showed interest in buildings through play in the block center. Peer to
peer conversations of homes and other structures were often heard. Questions and
thoughts such as, “How big is your house?” and “Why are houses and buildings
different shapes?” piqued their interests even more. These questions set the
foundation for the study, and the teacher began building upon their curiosities.

After children created detailed observational
drawings of their buildings and homes they
designed models with 3D materials. These
representations help them understand the
forms and functions of the structures they're
investigating.

The Building Study

Methodology
The children used various

methods of inquiry to capture
their learning.

* Question of the Day

* Charting

* Webbing

« Hands on
explorations

7
M e o z'——,;"

Drawings of Homes

Observational drawings allows for rich, multi-layered expression and understanding. It serves as a tool for
children to represent what they observe and how they interpret the world.

gD

0pq0

S| 1

q

Mediums used: Cardstock along with black Sharpie markers.

“Thave big buildings and small buildings. My windows look like
tic-tac-toe."-DeAmonte

Reflection

The building study was not just about
constructing models or understanding
architecture—it was about encouraging
children to engage in a rich, multi-layered
inquiry into the world of structures and
spaces. It fostered creativity, problem-solving,
collaboration, and a deep understanding of
the physical world, while encouraging our
children to express their ideas in diverse
ways. It was a powerful, interdisciplinary way
to integrate art, science, and social studies
into the classroom.
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Non-profit licensed child care
O\ centers, registered ministries and
school-based programs can train a
team member to conduct
assessments and lead intervention

Wh() can selection.

participate?
— /\ Licensed family child care
Y programs can join a cohort
,”-,'.::' facilitated by a community partner
who will conduct assessments.

100




sary teamnint Transforming Environments

|
ASSESS UNDERSTAND IMPLEMENT AN SEE
CLASSROOMS YOUR DATA INTERVENTION RESULTS
MAY-JULY JULY-AUGUST SEPTEMBER- DECEMBER
NOVEMBER
* Eligible early learning « Submit relevant * Receive new * Reassess classrooms
providers assess at least assessment data classroom materials _
two classrooms using _ _ and training * Submit follow-up
ERS tools. * Receive technical data
assistance from » Start implementing
« Family child care homes national experts to specific * Observe measurable
join cohorts for partner- interpret findings and improvements improvement in child
led assessments using identify interventions o learning outcomes
FCCERS tools. » Attend specialized
» Select appropriate professional
interventions development
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Interest Form

In addition to basic program demographics, the
interest form will gather the following:

« Number and ages of children served

« Any previous experience with Environment
Rating Scales

 Current participation in a facilitated family
child care cohort

« Connections to potential community
organizations interested in facilitating
assessments

Interest forms are
processed on a rolling
basis, but funds are
limited and programs will
be selected on a first-
come, first served basis.
Complete the interest
form as soon as possible
to secure the
opportunity.



Early Learning  Pgrticipating Family Child Care
Homes Will:

 Receive resources supporting completion of the Family Child Care Environment
Rating Scale (FCCERS), including All About the ECERS-3.

« Have your program assessed and assist in submission of selected scores from your
assessment.

« Participate in technical assistance facilitated by experts from the National Institute
for Early Education Research (NIEER) to explore assessment data and review a
menu of interventions in areas like literacy, math, whole child curriculum and more
that can foster deeper learning.

« Select and implement an intervention with funding support from Early Learning
Indiana.

 Receive new classroom materials and professional development for classroom
teams.

« Have your program reassessed and see the impact made.



Farly Learning  Completing FCCERS Assessments

Early Learn_ing Indiana Community partners
provides: designate an individual to:
« Code for one-time 5 hour « Complete one-time
technical training technical training
 Environment Rating Scales « Conduct individual
« All About the ECERS* assessments of 10+
books family child care homes

*All About ECERS-3 book is recommended for family child care homes.
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ALL ABOUT
THE

ECERS-3™

ERS
Resources
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May-July
2025

July-August
2025

. o U U

Timeline ===

September- December
November 2025 2025

* |nterest form
opens

« Take ERS
trainings

 Assess
classrooms

Understand
Your Data

Implement an See Results

Intervention
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Thank you!

NATALIE BRAKE

Vice President, Community Outreach & Engagement,
Early Learning Indiana
natalieb@earlylearningindiana.org

CATHY HARTMAN

Director of Educator Solutions, Early Learning Indiana
cathyh@earlylearningindiana.org

FOLLOW US ADDRESS

1411 Roosevelt Ave, Suite 202
Indianapolis, IN 46201




Inadequate
1

LANGUAGE AND BOOKS

9. Talking with children*

1.1 Little or no talking to children.

1.2 Provider talk to children is often
negative (Ex: demanding, harsh,
cruel, or threatening).

1.3 No provider sensitivity to child's
interest, engagement, or mood
observed (Ex: provider continues
talking to child who is not
interested; interrupes child’s activiey
with talking).

1.4 Provider generally is not near
children being talked o and
children do not easily artend to
whar is being said (Ex: greetings
called from another room;
comment on toy child uses on floor

as provider quickly walks past).

FCCERS-3

3.1

Minimal
3

Moderate amount of talking

to children throughout the
observation (Ex: provider greets
children, gives directions, or
announces when it is time to
change a diaper or have lunch).*

3.2 Provider talk to children is

3.3

3.4

generally neutral or positive with
no extreme unpleasantness or
negativiry.*

Some provider sensitivity to
children’s interest, engagement, or
mood (Ex: provider talks to child

who is eager for interaction; speaks
gently to tired child).

Provider sometimes talks with
children in a playful way (Ex: uses
nonsense syllables with babies; uses
rhymes, chants, songs, or other
verbal play with roddlers/ewos; uses
silly facial expressions; uses puns
and jokes with school-agers).”
Observe for two different childven

5.1

5.2

5.3

Frequent pleasant talking

with children throughour the
observation during both play and
routines (Ex: no long periods
when there is little or no talking
to children; talk often warm and

playful).*

Most talking to children is
informal, not part of formal group
time, and not used mainly o
direct children (Ex: provider talks
to children as they play, during
routines, while holding child and
socializing, when showing child
something).

Provider talk to children is

usually responsive ro child's
interest, engagement, or mood
(Ex: provider does not continue
talking to children when they want
to play; vary tone according to

child’s needs).

7.1

7.2

Excallant
7

Most talk with children is
personalized, with frequent one-
On-one communications

{Ex: provider makes eye contact
with child; uses child’s name; ralks
to child in child’s home language;
uses signing or alternative
communication when needed).

Frequent use of verbal play
with children throughout the
observation.*





